
History Learning Journey

Curriculum Design:

Cumulative: 
At William Davis our history curriculum is organised to ensure a progression in 
developing both knowledge and skills. This journey begins in the EYFS, where 
knowledge, opportunities and experiences have been carefully designed to ensure 
firm foundations are in place before the children move into KS1. Each year children 
have the opportunity to revisit and build upon their prior learning, working towards 
cumulative end goals for each year group.

Coherence:
Our history curriculum is centred around our ‘Big Ideas’- our chosen key concepts for 
history: community, democracy, invasion, power, knowledge and civilisation. The 
concepts are built upon throughout the learning modules, deepening children’s 
understanding of each concept as they continue on their learning journey.

Connections:
Where appropriate our history studies are linked to learning in other subjects, so that 
connections can be made and understanding deepened. This might be links with texts 
studied in the reading curriculum, opportunities to use their historical knowledge 
within the writing curriculum, or links to other subjects such as geography. For 
example in Year 1 pupils make links with their geography learning when studying 
changes in the local area. Year 4 pupils make links between their learning about rivers 
in geography and their history study of Ancient Egypt and the River Nile. Year 5 write 
balanced arguments in English, drawing on their knowledge of Athens and Sparta. 
Connections can be within and across year groups.

Context:
We have made deliberate choices within our history curriculum linked to our locality 
and our school community. In Year 2 and Year 6 local history studies are designed to 
explore significant events and people in our local area. (The Blitz and Thomas 
Barnardo). As part of our ‘Windows and Mirrors’ initiative we have chosen to study the 
Kingdom of Benin in Y5, to ensure our curriculum includes an African history 
component that challenges potential perceptions of Africa and provides a meaningful 
context for the Y6 Windrush study.  



History National Curriculum 
Coverage

Key Stage 1 Curriculum coverage
Changes within living memory (To reveal aspects 
of change in national life)

What changes have happened in my local 
community?(Y1)

Significant events beyond living memory How do we know about the Great Fire of London? 
(Y2)

The lives of significant individuals in the past who 
have contributed to national and international 
achievements

Can we compare the lives of Mary Anning + David 
Attenborough? (Y1)
Can we compare the lives of Neil Armstrong and 
Mae Jemison? (Y1)
What things happened in Bethnal Green’s past? 
(Thomas Barnado)  (Y2)

Significant historical events, people and places in 
their own locality.

How do we know about the Great Fire of London? 
(Y2)
What things happened in Bethnal Green’s past? 
(Y2)

Key Stage 2 Curriculum coverage
Changes in Britain from Stone Age to Iron Age How did life in Britain change from the Stone 

Age to the Iron Age? (Y3)

The Roman Empire and its impact on Britain  What was the impact of the Roman Empire on 
Britain? (Y3)

Britain’s settlement by Anglo-Saxons and Scots.
The Viking and Anglo-Saxon struggle for the 
Kingdom of England to the time of Edward the 
Confessor

The Anglo-Saxons and Vikings- what 
happened and when? (Y4)

A local history study How did conflict change our locality in WW2? 
(Y6)

A study of an aspect or theme in British history that 
extends pupils’ chronological knowledge beyond 
1066

How did the Windrush Migration change 
Britain for the better?(Y6)

The achievements of the earliest civilizations: An 
overview and a depth study of one

Who were the earliest civilisations and what 
did they achieve? Focus on Ancient Egypt(Y4)

Ancient Greece- a study of Greek life and 
achievements ad their influence on the western world

Who were the Ancient Greeks and what is their 
legacy? (Y5)

A non- European society that provides contrasts with 
British history. 

Can we compare the Kingdom of Benin and 
Anglo-Saxon Britain in c AD 900? (Y5)



Progression of Big Ideas

History ‘Big Ideas’



Where are areas of surplus and deficit located globally?

 ‘ History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and 
relationships between different groups, as well as their own identity and the challenges of their time.’ NC 2014  

History Learning Journey

EYFS

Y1

Y2

Y3

Y4

Y5

Y6

Changes within living memory:
What changes have happened in 
my local community?

Lives of significant people:
Can we compare the lives of 
Mary Anning + David 
Attenborough? 

More lives of significant 
people:
Can we compare the lives of 
Neil Armstrong + Mae 
Jemison? 

Events beyond living memory:
How do we know about the 
Great Fire of London?

Significant events, people and 
places in our locality:
What things happened in Bethnal 
Green’s past?

How did life in Britain change 
from the Stone Age to the 
Iron Age?

What was the impact of the 
Roman Empire on Britain? 

The Anglo-Saxons and 
Vikings- what happened and 
when? 

Who were the earliest civilisations 
and what did they achieve? Focus 
on Ancient Egypt

Who were the Ancient 
Greeks and what is their 
legacy?

Can we compare the 
Kingdom of Benin and 
Anglo-Saxon Britain in c AD 
900?

How did the Windrush 
Migration change Britain for 
the better?

How did conflict change our 

locality in WW2? 

Past and Present:
Talk about the lives of 
the people around 
them and their roles in 
society.

Past and Present:
Know some similarities 
and differences 
between things in the 
past and now,

Past and Present:
Understand the past 
through settings, characters 
and events encountered in 
books  and storytelling.



Cumulative End Goals
Year 1

Year 2



Year 3

Year 4



Year 5

Year 6



Thinking like a historian…
Pupils make more sense and deeper understanding of the substantive concepts and knowledge by using 
what they know through disciplinary knowledge.

Teachers plan to model and teach how to think like a historian, developing the following 6 areas of 
disciplinary knowledge over time: 



Early Foundations in History



Early Foundations in History
Area of Learning and Development: UNDERSTANDING OF THE WORLD: NATIONAL CURRICULUM

EDUCATIONAL 
PROGRAMME

LANGUAGE
children will encounter

OPPORTUNITIES + 
EXPERIENCES

specific teaching

OPPORTUNITIES + 
EXPERIENCES

continuous provision

Builds knowledge and 
understanding so pupils 

access Y1

Understanding the world involves guiding children to make sense of their physical world and their 
community. The frequency and range of children’s personal experiences increases their knowledge 
and sense of the world around them – from visiting parks, libraries and museums to meeting 
important members of society such as police officers, nurses and firefighters. In addition, listening 
to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of 
our culturally, socially, technologically and ecologically diverse world. As well as building 
important knowledge, this extends their familiarity with words that support understanding across 
domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

HISTORY

•Changes within living 
memory

•Changes beyond living 
memory

•Significant individuals

•Significant historical events, 
festivals or celebrations

Early Learning Goals: 
Past and Present

Talk about the lives of the 
people around them and their 
roles in society; 

 

Know some similarities and 
differences between things in 
the past and now, drawing on 
their experiences and what 
has been read in class; 

Understand the past through 
settings, characters and 
events encountered in books 
read in class and storytelling.

Chronology: 
day, night, morning, 
afternoon, today, days of the 
week,yesterday, tomorrow, 
week, month, year, time 
before, after, next, now, , later, 
long ago

Changes within living 
memory:
old, new, young, past, 
present, life cycle, adult, 
toddler, order, change(d), 
grow(th), season, die (plants)

Families:
grandparent (and other words, 
e.g. Nan / Nana / Grampy), 
parent, special, birthday, 
relation, cousin, auntie, uncle, 
great-grandparent, 

Significant people: 
jobs, King, Queen, 
celebration, a long time ago, 
inventor, explorer, character, 
cause

Understanding the past 
through story:
difference, then, now, old, 
new, history, character, 
compare, brave, kind, 
choice

Enquiry:
compare, younger, older, 
similarities, differences

Daily teaching of days of the 
week.

Use of visual timetable daily.

Specific teaching about 
seasonal change. 

Nursery rhymes as a stimulus 
for comparing old and new 
homes/ lifestyles/clothing.

Visit to the Museum of the 
Home.

Talking about generations 
within families - creating 
family trees.

Learning about Kings and 
Queens.

Visit to Tower of London

Explore toys now and then 
(Book- Bear shaped)

Visit to Childhood Museum

Ask parents and grandparents 
about favourite toys.

Exploring jobs in our 
community. 

Curiosity tables- old artefacts 
to explore.

Include old artefacts in the 
home corner- 
clothing/appliances etc.

Small world- a range of old 
and new vehicles/ 
people/buildings.

Images and books as stimulus 
for different areas of learning 
showing past and present to 
encourage conversations 
about differences and change.

Fiction books about the past 
(these should be familiar to 
pupils) e.g. The Queen’s Hat

Non-fiction books that have 
clear images of the past for 
discussion

Non-fiction books about 
explorers / inventors that have 
been read to pupils

Story images for ordering / 
sequencing.



Assessment in History

How do we measure the impact 
of our history curriculum?

We evaluate the impact of our history curriculum in the following ways:

● Pupil Book Study: Small groups of pupils from each class are asked to talk about what they remember 
about their learning in history. These sessions are led by the history Leader and provide an extremely 
useful insight into the impact of the curriculum on pupil’s learning.

● Lesson visits. The history leader visits a sample of lessons over the year to evaluate the quality of 
teaching and learning.

● Book looks: The subject leader looks at samples of history books. Often this is done in conjunction with 
the Pupil Book Study.

● Supported planning and teaching: The history leader works alongside the class teacher to support the 
planning of history modules,  providing quality assurance.

● This all feeds into a termly subject leader evaluation.

Assessment in history is both formative and at the point of learning as well as summative to feed 
forward to the next point of contact pupils will have. Recording of assessment is multi-faceted. We 
support whole class feedback and marking principles. The following are used to assess pupils’ 
knowledge and skills as well as their understanding and use of relevant vocabulary. 

● Whole class marking and feedback.
● Formative outcomes from cumulative quizzing
● Summative outcomes from cumulative quizzing.
● Structured explanative tasks such as vocabulary connections.
● Structured assessment tasks such as ‘Show what you know’.
● Cumulative end goals for each of the Big Ideas for history. These specify what pupils should 

know and be able to explain at the end of each year group.

At the end of each academic year, this all feeds into a final overall assessment judgement for 
history, which is reported to parents. This judgement reflects how secure the pupil’s knowledge and 
understanding in the learning taught that year has been.

How do we adapt our history 
curriculum to include all learners?

It is our expectation that all pupils participate fully in history lessons. We use adapted tasks to support 
some pupils in accessing the same learning question as their peers. A small number of pupils may be 
working towards adapted end points for history  or may be working at a pre-subject specific stage of 
development. Details of the provision for these pupils can be found in their individual learning plan.


